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1. Introduction and Rationale
(a) Introduction
This plan was prepared by the staff of St. Coens N.S. in term 2 and 3 of the 2021/2022 school year. This policy is intended to guide teachers in their individual planning for English and to ensure a consistent approach in the teaching of the English curriculum. This plan takes into account the revised Primary Language Curriculum
(b) Rationale
Reading, Writing, and Oral Language are extremely important in St Coens N.S.  We recognise the centrality of language to all our lives and the integrated process of language learning children go through, with Listening, Speaking, Reading, and Writing being inextricably linked.  

We believe that a consistent, structured and intensive oral language and phonics programme will improve learning and teaching in all areas of the curriculum. Therefore, we are using the Jolly Phonics and Sounds-Write programmes to enhance the competence and confidence in phonics and blending, which will enable development in reading and writing. We are using the Rainbow oral language programme and the Tip of the Tongue programme, to enhance competence and confidence in speaking and listening.
We decided to focus on the area of English for development;

· To review our existing plans in light of the New Primary Language Curriculum (Junior Infants to 6th class).
· To benefit teaching and learning in the areas of Reading, Writing, and Oral Language  in our school

· To reflect on current English teaching practices and in so doing ensure that we continue to conform to the principles of learning outlined in the Primary School Curriculum

· To ensure collaboration amongst teachers in the areas of teaching and learning in English and provide our teachers with teaching guidelines in the area of English

· To update our English School Plan to include new teaching strategies being used in our school in light of the increased emphasis on literacy mentioned above and the launch of the new Primary Language Curriculum, e.g., the reading comprehension programme, Building Bridges Of Understanding, the writing genre programme, First Steps, and reading recovery strategies such as Station teaching, team teaching and PM reading groups.
· We believe that a consistent, structured and intensive oral language and phonics programme will improve learning and teaching in all areas of the curriculum. Therefore, we are using the Jolly Phonics to enhance the competence and confidence in phonics and blending, which will enable development in reading and writing. We are using the Rainbow oral language programme in the Junior end of the school and Rainbow oral language programme in the Senior end, to enhance competence and confidence in speaking and listening.

2. Vision and Aims
(a) Vision
It is our vision to create a school where our pupils will communicate, read and write with and for each other, staff, parents/carers, visitors and the wider school community with clarity, confidence, fluency and respect.
(b) Aims
We aim, through this plan, drawn up in accordance with the Primary Language Curriculum, to set out our approach to language teaching. This plan will form the basis for teachers’ long and short-term planning. It will also inform new teachers of the approaches and methodologies used in our school. 

We endorse the aims of the New Primary Language Curriculum, which are presented in 3 groups. The Primary Language Curriculum, and this whole-school plan, aims to support teachers to: 

1. Children and their Lives 
· enable children to build on prior knowledge and experience of language and language learning to enhance their language learning 
· encourage children of different languages and cultures to be proud of and share their heritage 
· recognise the wide variation in experience, ability and language style which children bring to language learning in school as a first step in enabling them to engage in relevant and meaningful communicative relationships. 
1. Children’s communications and connections with others 
· embrace children’s uniqueness by nurturing their appreciation of their home language, their understanding of language and diversity, and their ability to use different languages, gestures and tools to communicate with people in a variety of contexts and situations. 
· enable children to fully engage with and enjoy a wide range of relevant and meaningful linguistic and communicative experiences with peers and adults. 
1. Children’s language learning and development 
· promote a positive disposition towards communication and language by fostering within children a lifelong interest in and a love of language learning for personal enjoyment and enrichment 
· broaden children’s understanding of the world through a rich variety of language experiences and through fostering an awareness and appreciation of other languages and cultures in an enriching learning environment 
· support children to develop their literacy skills and enable them to progress at their own learning pace in oral language, reading and writing 
· nurture within children an awareness of language, allowing them to appreciate and understand the content and structure of languages.
3. Curriculum Planning
Strands and Elements


The following tables sets out the Strands and Elements of the Primary Language Curriculum:

Element 1: Communicating

	Strand
	Learning Outcome:

	Oral Language
	Engagement, listening and attention (intentionality, verbal memory) Motivation and Choice 

Social conventions and awareness of others (relevance, turn-taking, extra- and para-linguistic skills)

	Reading
	Engagement (intentionality) 

Motivation and choice (relevance)

	Writing
	Engagement (intentionality) 

Motivation and choice (relevance, purpose, audience)


Element 2: Understanding

	Strand
	Learning Outcomes

	Oral Language
	Sentence structure and grammar (syntax, morphology) Acquisition and use of oral vocabulary (semantics, verbal memory, articulation skills) 

Demonstration of understanding (semantics)

	Reading
	Conventions of print (meaning and understanding of text/illustration) 

Phonological and phonemic awareness 

Phonics, word recognition and word study (alphabetic principle, word identification strategies) 

Reading vocabulary (semantics)

	Writing
	Conventions of print and sentence structure (syntax) 

Spelling and word study 

Vocabulary (semantics)


Element 3: Exploring and using
	Strand
	Learning Outcome

	Oral Language
	Requests, questions and interactions 

Categorisation 

Retelling and elaborating (narrative text and response) 

Playful and creative use of language (aesthetic dimension of language) Information giving, explanation and justification (expository text) Description, prediction and reflection

	Reading
	Purpose, genre and voice (awareness of author’s purpose) 

Comprehension (comprehension, text organisational structure and fix-up strategies) 

Response and author’s intent 

Fluency and self-correction (accuracy, fluency and meaning)

	Writing
	Purpose, genre and voice (sense of voice, aesthetic dimension of text) Writing process and creating text (using processes, structures and language register) 

Response and author’s intent (author’s purpose and responding) Handwriting and presentation (legibility)


4. Oral Language Objectives

Learning Outcomes for Oral Language

· See pages 22 & 23 of the primary Language Curriculum
Whole School Strategies for Oral Language 

· Assemblies: 
Regular whole school/year group assemblies 

Appropriate and respectful language is modelled 

Good listening and appropriate responses are encouraged 

Common social functions are taught 

Positive non-verbal behaviour is encouraged 

· Yard: 
Using words to communicate and solve problems 

Model positive and respectful language 

· School Related Functions: 
Greetings and language for interactions – Greet/converse3 with pupils informally in the morning and throughout the day.

Etiquette for children visiting classes

· Aistear: 
Aistear activities daily in Junior and Senior Infants classes. We use a thematic approach for Aistear and ensure that an oral language/role play station is included in Aistear theme:
	Junior Infants
	Senior Infants

	September
Aistear Rules

Myself and my family

Houses and Homes

School
	September

Myself

The Hospital

	October
School

Autumn

Halloween
	October

Food

Halloween

	November
Colours and Shapes

Winter

Weather Forecast
	November

The school
The Travel Agent

	December
Santas Post box

A Toy Shop

Christmas

Santas Workshop
	December
Christmas

Post Office

	January
Food and Healthy eating

The Supermarket

The Dentist
	January
Polar Explorers

Winter Clothes

	February
The Doctors Surgery

The Hospital

Post Office

Farm Shop
	February
Homes>Houses

Building Sites

	March
Spring Time

Spring Animals

Ireland

St Patricks Day
	March
The Vet

The Garden

	April
Spring and The Environment

People who help us

Easter

Holidays
	April
The Fire Station

	May
Summer

At the Beach

Animals – The Vet

Clothes
	May
Space

The Garda Station

	June
Day and Night

The Jungle

Holidays
	June

The Zoo

The Beach


· Aistear: Alternative – coincides with Rainbow Oral language programme (each topic for two weeks)
Aistear activities daily in Junior and Senior Infants classes. We use a thematic approach for Aistear and ensure that an oral language/role play station is included in Aistear theme:

	Junior Infants
	Senior Infants

	September

Aistear Rules

First Day at School

Visit to the Doctor
	September

The Birthday Party

Space

	October

Autumn

Halloween
	October

Fun at the Fair

Halloween on Haunted Hill

	November

At the Restaurant

Fire Fighters/Safety
	November

The School Yard

	December

Santas Workshop

Christmas
	December

The Post Office

Christmas

	January

A Rainy Day

At The Airport
	January

The Ice Rink

Antarctica

	February

In the Morning

On The Farm
	February

The Cinema

The Garden Centre

	March

Up in the Treehouse

The Arctic
	March

The Vet

The Library

	April

The Jungle

Easter
	April

The DIY Store
Easter

	May

The Pet Shop

The Supermarket
	May

The Circus
Home Sweet Home

	June

The Seaside

Water Safety
	June

We’re going to the Zoo
Water Safety


· Nursery Rhymes (Oral Language) linked with the “Start!” workbook

Junior Infants: 

1. The Wheels on the Bus

2. Star Light, Star Bright

3. I’m a little Teapot

4. Mary had a Little Lamb

5. One, Two, Three, Four, Five

6. Humpty Dumpty

7. Oh, The Grand Old Duke Of York

8. Little Miss Muffet

9. Jack and Jill

10. Incy, Wincy Spider

11. Once I Saw a Little Bird

12. Old Mother Hubbard

13. Mary,Mary,Quite Contrary

14. Row, Row, Row Your Boat

15. I love Little Kitty

Additional nursery rhymes can be used throughout the year to link with Aistear

topics or other curricular areas.

· Rainbow Oral Language Programme (Cj Fallon): 
Rainbow oral language Programme taught in infant to 6th class
Effective use of digital resources on the Folens Online website using a thematic approach. 
	
	Ist Class
	2nd Class

	September
	Fairy Tales

This unit explores traditional and familiar fairy tales.
	Pets

This unit explores the theme of family pets.

	
	Fun at the Playground

This unit explores playground activities.
	Visit to the Cinema

This unit explores the theme of a visit to the cinema.

	October
	An Autumn Walk

This unit explores the changing season on the farm, in the woodlands and in the town.
	Thunder and lighting

This unit explores the theme of weather with a particular focus on thunder and lightning and how it occurs.

	
	Halloween

This unit explores traditions associated with Halloween.
	Dinosaurs

This unit explores the theme of dinosaurs, the work palaeontologists and some well-known dinosaurs.

	November
	A Windy Day

This unit explores positive and negative aspects of wind.
	Looking After your Body

This unit explores the theme of looking after your body through good nutrition, hygiene, healthy habits and keeping fit.

	
	Swimming Lessons

This unit explores swimming lessons in a local pool.
	Cats

This unit explores the theme of cats of differing breeds in various settings.

	December
	Christmas

This unit explores Christmas preparations and traditions.
	Landmarks of Ireland
This unit explores landmarks of Ireland including the giants Causeway, Newgrange, Leinster House and the cliffs of Moher.

	January
	Visit to the Dentist

This unit explores all the aspects of a visit to the dentist.
	Our Solar System

This unit explores our solar system, its planets and space exploration.

	February
	A Train Journey

This unit explores all aspects of a journey by train.
	Recycling

This unit explores the theme of recycling and how and why we need to recycle.

	
	The Zoo

This unit explores all aspects of a trip to the zoo.
	Storytelling

This unit explores the tradition of storytelling through the tale of Rip Van Winkle.

	March
	St Patricks Day

This unit explores all aspects of St. Patricks Day.
	Irish Legends

This unit explores the theme of Irish legends, including The Children of Lir and Oisin and Tir na nÓg.

	
	Easter

This Unit explores Easter and Spring.
	Transport

This Unit explores the theme of transport and the various modes of transport that are in use.

	April
	Aesop’s Fables

This unit explores the theme of storytelling through Aesop in ancient Greece.
	Inventions

This Unit explores the theme of inventions with an emphasis on the car, aeroplane and television.

	
	People at Work

This unit explores the theme of people at work through commentary on what they do at work each day.
	Feelings

This unit explores the theme of feelings, how they are expressed and possible causes.

	May
	The GAA

This unit explore GAA games and skills.
	The GAA

This unit explores the theme of the GAA through Gaelic Football match and a Hurling Match.

	June
	Schools Sports Day

This unit explores all aspects of the schools sports day.
	Animals in the Garden

This unit explores some of the creatures that might be found in a garden.


	
	3rd Class
	4th Class

	September
	Transport

Conversations
	Animals

Conversations

	October
	Birds

Pair and small group work
	Explorers

Pair and small group work

	November
	Wild animals in Ireland

Questioning and interviews
	History

Questioning and interviews

	December
	School

Storytelling and Anecdotes
	Photography

Storytelling and Anecdotes

	January
	Friendship

Storytelling and Anecdotes
	Readers Theatre

Storytelling and Anecdotes

	Febrauary
	Space

Oral Reports
	Spiders

Oral Reports

	March
	Inventions

Giving and Following Instruction
	Rules and Instructions

Giving and Following Instruction

	April
	Food

Arguments and informal debates
	Space

Arguments and informal debates

	May 
	The Zoo

Formal debates
	People around the world

Formal debates

	June
	Dinosaurs

Interest Talks and Cooperative Group Work
	Transport through the Ages

Interest Talks and Cooperative Group Work


	
	5th Class
	6th Class

	September
	Space

Conversations
	An Garda Siochána

Conversations

	October
	Animals

Pair and small group work
	The Phoenix Park

Pair and small group work

	November
	The Airport

Questioning and interviews
	History

Questioning and interviews

	December
	Travel

Storytelling and Anecdotes
	World War I

Storytelling and Anecdotes

	January
	Friendship

Storytelling and Anecdotes
	Great Survivors

Storytelling and Anecdotes

	Febrauary
	Crime and Justice

Oral Reports
	Space

Oral Reports

	March
	Rescues

Giving and Following Instruction
	World War II

Giving and Following Instruction

	April
	Game Shows

Arguments and informal debates
	Russia

Arguments and informal debates

	May 
	Detectives

Formal debates
	Asia

Formal debates

	June
	World War II

Interest Talks and Cooperative Group Work
	On Safari

Interest Talks and Cooperative Group Work



· Timetable for Oral Language

Aistear: 30 – 45 minutes every day  
Oral language 10/15 minute lessons daily: discreet lessons/formal lessons/informal language use.
· Some Activities/Methodologies currently used for Oral Language 

The following skills will be modelled and taught in our school at all class levels: 

· Using words for common social functions in a polite and respectful manner (on-going, daily) 

· Communicating to meet personal needs (on-going, daily) 

· Listening (rhymes, jingles, riddles, listening activities, bingo, news) 

· Recalling (re-telling stories, class trips/visits, news)  

· Naming (name, address, days, months, seasons, family members, things you need for/find in) 

· Categorising and classifying (people, places, family, clothes, weather, animals, food, pets) 

· Describing (colour, shape, feelings, characters) 

· Denoting Position (orientation-left/right, relational under/beside/behind/on/in) 

· Sequencing (alphabet, days, months, seasons, times of day, sequencing words) 

· Reasoning (relational words-because/but, problem solving-what shall I do? 20 questions, proverbs) 

· Giving instructions and directions (how do we make a cup of tea/go to the shop?) 

· Reporting (reporting back from a group activity or project) 

· Speaking out clearly (on going, daily) 

· Predicting (hear part of a story, what do you think will happen next?, picture sequences) 

· Projecting/empathising (picture/story, How do you think they are feeling? How would you feel if I?) 

· Imagining (a new planet, a newly discovered species of animal) 

· Questioning (20 questions, the Yes/No game show) 

· Interpreting and using appropriate non-verbal language 

· Taking turns in speaking and listening (circle-time, news time) 

· Showing tolerance for views of others (circle-time, debating)
· Teacher’s planning for Oral Language 
· Teacher’s plan using Learning Outcomes 
· English oral language and Gaeilge ó bhéal are integrated thematically through Aistear and through teaching topics at the same time and discussing language 

· New vocabulary is displayed in the classrooms. Aistear words are displayed with pictorial clues (Infant classes) and word walls are displayed from 1st class upwards. 

· Key vocabulary for pupils is identified for all subject areas and listed in teachers’ short-term planning.
5. Reading Objectives
Learning Outcomes for Reading

· See Pages 26 and 27 of the Primary Language Curriculum
Aims for Reading

· promote positive attitudes and develop the appreciation of reading 

· develop print awareness, an understanding of the purpose of print, and a control over the different ways meaning is derived from print 
· develop a range of reading skills and abilities that would include phonemic awareness, word identification strategies and a growing sight vocabulary 
· develop an appropriate range of comprehension strategies to help interpret text beyond the literal level (prediction, inference, etc.) 
· develop an awareness of the richness and diversity of reading material reading from a variety of texts of gradually increasingly complexity 
· engage in and enjoy sustained silent reading 
· enhance emotional and imaginative development through reading 
· develop cognitive ability and the capacity to clarify thinking through reading 
· Use the school library to increase fluency and interest in books. 
· Use explicit instruction of reading skills and strategies to enable at-risk children to participate more fully in literary experiences.
Methodologies for Reading

Whole School Initiatives for Reading

· World Book Day
· D.E.A.R. time
· Buddy Reading
· Study of Authors and Visiting Authors
· Visits from Wicklow mobile Library
· Team Teaching focus on Reading Skills
· Guided Reading
· Book Fair
· Reading Train
School Library
· Each class equipped with a fully stocked library
· The school library will be launched in 2023. Books are sourced to reflect the diversity of our school population and the wider world. Books of various different languages are also available. Each pupil will visit the library weekly with their class. We hope to familiarise the children with the features and procedures of an actual library such as the scanning in and out of books, the Dewey system of cataloguing etc. when such resources allow.
· We hope to create a computerised system of scanning books to move to a more efficient and thorough system of cataloguing and caring for books and with a view to the children being allowed to borrow books from the school library as they get older.
Rhymes

· See Nursery Rhyme Scheme (Infant Level)
Poetry

· Children will learn poetry in each class level and will be encourages to participate in the Ashford Honey Festival Poetry Competition, which takes place each year in September.

· Guidelines and ideas for poetry are given at each class level.

· Poetry integrated throughout Rainbow Oral Language Programme.

· Children are provided with frequent opportunities to experience poetry and are encouraged to respond to it in different ways. 
· Children are given opportunities to write poetry after teacher modelling and immersion in the genre. 
· Children are given the opportunity to display and read poetry.
Story

· The children will explore the following types of story between Infants and Second class:
Fairy Tales,

 
Fables, 

Myths 

Legends

Folk Tales 

Picture books should not only be used merely as storybooks but as a meaningful context for teaching sight-words, phonics, fluency, comprehension, concepts of print, phonological awareness and critical thinking. 

· Novels will be used from First to Sixth class and will be integrated with SESE where possible. See the Story Scheme at each class level.
Phonological Awareness and Phonics

· Phonics is an integral part of the acquisition of the English Language and a huge emphasis is placed on its importance in the early school years.

· The school uses the Jolly Phonics and Rainbow Language Schemes. See Appendix A
Phonological Awareness Methodologies

· Rhyming Awareness
· Word Awareness

· Syllabic Awareness

· Phonemic Awareness – isolation of initial/final/medial sounds

· Blending

· Segmenting

· Manipulation

· Look and Say

Lesson Structure for Phonological Awareness

· Infants

Sound

Sound in Context

· 1st to 6th class

Sound

Sound in Context

Sound as spelling/dictation

Sound as comprehension

Timetable for Phonological Awareness

	Junior Infants:
	15 minutes per day

	Senior Infants:
	10 minutes per day

	First – Sixth Class
	1 x 30 minutes per week


Alphabet

Reciting the alphabet will be taught in Junior and Senior Infants. Children will be asked to say the alphabet starting and stopping at different intervals to promote familiarity. Children will be encouraged to state the name and sound of each letter. Awareness of vowels will be taught from Junior Infants.
Sight Words
Sight words are taught as Tricky Words in Junior and Senior Infants as part of the Jolly Phonics programme.
Reading Comprehension

Comprehension Strategies are taught using the Building Bridges of Understanding Programme.

All Comprehension Strategies highlighted in yellow are new to this class level.
All other Comprehension strategies have been taught previously

Introducing strategy

Using strategy

*denotes that the book is used to teach multiple strategies over the course of the year.

	
	Comprehension Strategy
	Suggested Books

	Junior Infants
	Predicting
	-Dear Zoo 

-Peepo

	
	Visualising
	-We’re going on a bear hunt

	
	Making Connections
	-Five Minutes Peace 

-The Rainbow Fish


	Senior Infants
	Predicting
	-The Tiger Who Came to Tea 

-Tiddler

	
	Visualising
	-Where the Wild Things are

	
	Making Connections
	- Can’t you sleep little bear?

	
	Questioning
	- Zoo 

- Silly Billy

	1st Class
	Predicting
	-Piper 

-The Lamb who came for Dinner

	
	Visualising
	-Ratty Tatty 

-Grandfather Twilight

	
	Making Connections
	-Emma’s Lamb

	
	Questioning
	-Lost & Found 

-Alexander & the terrible, horrible, no good, very bad day

	
	Monitoring Comprehension – Declunking
	No suggested titles

	2nd Class
	Predicting
	-Gentle Giant 

-Killer Gorilla

	
	Visualising
	-Bat Loves the Night

	
	Making Connections
	-Camille & the Sunflowers

	
	Questioning
	-Amelia’s Road

	
	Monitoring Comprehension – Declunking
	No Suggested titles

	
	Determining Importance
	-The Emperor’s Egg 

-Grandma Elephant is in Charge

	3rd Class

(listed books used in conjunction with class novels/read alouds)
	Predicting
	-The Mozart Question *

	
	Visualising
	-The Morning I met a Whale 

-Something Beautiful*

	
	Making Connections
	-Henry’s Freedom Box* 

-Something Beautiful*

	
	Questioning
	The Lotus Seed* 

-The Mozart Question *

	
	Monitoring Comprehension – Declunking

Clarifying
	No Suggested Titles

-Henry’s Freedom Box* 

-The Lotus Seed*

	
	Determining Importance
	-The Big Blue Whale 

-Walk with a Wolf

	
	Infering
	-Gentle Giant* 

-The Mozart Question *

	4th Class

(listed books used in conjunction with class novels/read alouds)
	Predicting
	-When Jessie Came Across the Sea*

	
	Visualising
	

	
	Making Connections
	-When Jessie Came Across the Sea* 

-Her Mother’s Face

	
	Questioning
	-Star of Fear, Star of Hope*

	
	Monitoring Comprehension – Declunking

Clarifying
	

	
	Determining Importance
	-Grandma Elephant’s in charge

	
	Infering
	-Voices in the Park

	
	Synthesising
	-Star of Fear, Star of Hope* 

-Henry’s Freedom Box

	5th Class

(listed books used in conjunction with class novels/read alouds)
	Predicting
	-A Bad Case of the Stripes*

	
	Visualising
	-A Bad Case of the Stripes*

	
	Making Connections
	-The Tunnel*

	
	Questioning
	-The Tunnel*

	
	Monitoring Comprehension – Declunking

Clarifying


	-A Bad Case of the Stripes*

	
	Determining Importance
	-Helen Keller

	
	Infering
	-The Tunnel*

	
	Synthesising
	

	6th Class

(listed books used in conjunction with class novels/read alouds)
	Predicting
	

	
	Visualising
	

	
	Making Connections
	-Thank you, Mr. Falker

	
	Questioning
	- Dandelions

	
	Monitoring Comprehension – Declunking

Clarifying
	-Amazing Grace

	
	Determining Importance
	

	
	Infering
	

	
	Synthesising
	


Reading Recovery:

Reading Recovery is an early intervention programme of intensive instruction in reading and writing

for children in Senior Infants and First Class. It consists of a series of half hourly daily lessons which

may last from anything between twelve and twenty weeks. Children between the ages of 5:9 and 6:6

are considered for the programme. Approximately ten children will be assessed on word and letter

knowledge, writing vocabulary, dictation, concepts about print and reading level. Then four children

will be placed on the programme.

A child either is discontinued and will go back to their class at an average reading and writing level.

Some children will need to be referred for further SET support or assessments.

Three and Six month follow ups will be done on all pupils to monitor their progress.

6. Writing Objectives
Learning Outcomes for Writing

· See Page 30 of the Primary Language Curriculum
Aims for Writing

In the areas of writing development we aim to:

· develop competent and confident writers in all First Steps writing genres 

· develop print awareness and an understanding of the purpose and conventions of print 

· promote a growing sight vocabulary 

· utilise the various comprehension strategies 

· write for different purposes and different audiences 

· learn to edit and refine writing and develop a sense of appropriate presentation 

· develop a personal style of writing and learn to distinguish and use appropriate levels of formality 

· share writing experiences with others 

· use computer technology in learning to write

Resources for writing

See each class level

Writing Skills Plan:

	Year 1: Formal

21/22,23/24,25/26
	Revise
	Year 2: Formal

22/23,24/25,26/27
	Revise

	· Recount

· Explanation

· Report


	· Narrative

· Procedural

· Persuasive

(exposition)
	· Narrative

· Procedural

· Persuasive

(exposition)
	· Recount

· Explanation

· Report


… and Free Writing
Introduction of a new genre:

The formal teaching of one individual genre will take place over 6-8 weeks during each term, while the genres taught in the previous year will be recapped on and revised.

The suggested structure for teaching a new genre is:

Week 1:  

Familiarisation – showing the children lots of examples of this genre 



Discovery (direct model) – engaging in focussed talk and discussion, questioning, etc.

Teacher models (teacher writes their own sample of that genre using their own ideas, not the children’s) 

Week 2: 

Familiarisation



Discovery (analysing text) -  breaking down the text into it’s various subheadings, etc.



Teacher models – highlighting the structure, the language features, grammar and so on. 

Week 3:



Modelled writing



Shared writing – teacher writes the children’s ideas
Week 4: 

Modelled writing

Guided writing – using frameworks devised by teacher or the resource book 

Week 5:

Modelled writing 

Independent construction
Week 6:

Modelled writing 

Independent construction

Presentation to audience (reading it for different classes, hall display, school website, class book, parish newsletter, competition entry, bringing it home, etc)

Week 7:

Independent construction 

Presentation to audience

Decisions taken with class level representations 

· Teach agreed genre for 6-7 weeks each term

· Free writing to be done 4 days a week (brain storm ideas regularly with the children, topic box occasionally, children editing their own work 1 day a week)

· Writing table or pack to be used in every class – rota for the children

· Writing notice boards to display writing, one on the senior side and one on the junior side.

· Teachers will pair up to display work (2 teachers per board, per genre = 12 teachers per year)

· Each class teacher will track 3 children 3 times over the year. The children will gather 3 samples per term from either the children’s free writing, planning templates, drafts or end products.

· The postholder for English will monitor progress through postholder meetings, staff meetings and dialogue with individual staff. 
 St. Coen’s Whole School Writing Plan –Year 1

	
	Term 1
	Term 2
	Term 3

	Genre:
	Recount
	Explanation
	Report

	Examples:
	News, class/school events, holidays, newspaper articles, diary entries, imaginative (a day in the life of Cinderella/Michael Collins) 
	Water cycle, life cycle of…, why people live in homes, borrow book from the library, how earthquakes/volcanoes occur, how erosion occurs.


	Animals – appearance, habitat, diet…

Country/ Culture – language, foods, climate, …

	Junior Infants
	Use framework to draw basic personal recount (with labels where appropriate).provide opportunity to “write” a recount.
	Orally explain the different parts of simple objects; simple reasoning how/why something happens

Teacher as scribe.
	Shared writing of a report.

Labelled picture of an animal (description, habitat); toys, food or homes.

	Senior Infants
	Use framework to draw & caption basic personal recount.
	Orally explain the different parts of simple objects.

Simple reasoning how/why something happens

Teacher as scribe.
	Use framework to write a basic report on an animal, food, home, toys. Ets (4 lines- title, classification, description, habitat & habits)

	1st Class
	Use framework to draw & write a basic personal recount.
	Orally explain the different parts of simple objects.

Label the parts of these objects.


	Use framework to write a basic report on an animal, toys, food or homes etc. 

	2nd Class
	Use framework to write a basic personal recount.

Orally retell a factual recount.
	Orally explain the different parts & usage of simple objects.

Label the parts of these objects.

Draw a simple diagram which shows the parts of an object. 


	Use framework to write a report on an animal, toys, food or homes. 

Using subheadings

	3rd Class
	Use framework to write a personal & factual recount.
	Carry out simple experiments and discuss what was used & what happened.

Use a diagram to explain how a simple object works.


	Use framework to write a report on an animal, including endangered species & unfamiliar animals.

	4th Class
	Use framework to write a personal & factual recount. Orally retell an imaginary recount.


	Carry out simple experiments and discuss what was used & what happened.

Use a diagram to explain how a simple object works.

Discuss cause & effect (make connections between parts & operations).
	Use framework to write a report on an animal, including endangered species & unfamiliar animals.

Introducing countries.

	5th Class
	Use framework to write a personal, factual & imaginary recount.
	Carry out simple experiments and discuss what was used & what happened.

Use a diagram to explain how a simple object works.

Discuss cause & effect (make connections between parts & operations).

Explain phenomenon “….is…..” e.g “snow is….”
	Use framework to write a report on an animal, including endangered species & unfamiliar animals.

Introducing countries & people.

	6th Class
	Use framework to write a personal, factual & imaginary recount.

	Carry out simple experiments and discuss what was used & what happened.

Discuss cause & effect (make connections between parts & operations).

Use a diagram to explain how a simple object works.

Explain & write about simple / familiar phenomenon “….is…..” e.g “snow is….”
	Use framework to write a report on an animal, including endangered species & unfamiliar animals.

Introducing countries & people.


St. Coen’s Whole School Writing Plan –Year 2

	
	Term 1
	Term 2
	Term 3

	Genre:
	Narrative
	Procedural
	Persuasive

	Examples
	Setting, problem, resolution – fairy tales, fables, novels, mystery stories
	How to make …

Step by step format

Instructions for games, recipes, how to brush your teeth…
	Which are better – cats or dogs/ football or soccer, etc why? 

Children should have a vote; Should Santa Claus come to Goldilocks?

	Junior Infants
	Sequence pictures of narratives and label with teacher where appropriate.
	Follow simple instructions to carry out everyday tasks.

Engage in shared class activities and teacher models
	Orally explain why they want / need something.  Use a narrative story for the context of discussion, eg a letter from the Farmer to Farmer Duck

	Senior Infants
	Sequence and caption pictures of narratives.

Shared written narratives.

Draw narratives (picture books).
	Follow simple instructions to carry out everyday tasks. 

Sequence pictures of everyday tasks.
	Orally explain why they want / need something.

Explain why they like / dislike certain things (colour, food, games, tv programmes).

Draw what they like & label with teacher’s support.

	1st Class
	Use teacher’s framework to write basic narratives. Good exposure to fairytales.
	Carry out simple procedures (recipes) Sequence & caption pictures of everyday tasks.
	Orally explaining likes & dislikes stating reasons why.

“This is my favourite…..because…”



	2nd Class
	Use teacher’s framework to write basic narratives.

Orally retell fairytales.
	Carry out simple procedures (recipes) & children write the procedure.
	Writing letters to parents / caregivers trying to convince them to buy a present / go on a trip etc.

Oral informal debate on personally significant topics. 



	3rd Class
	Use teacher’s framework to write basic narratives.

Orally retell myths & legends.

Begin writing their own legends.
	Carry out simple procedures (recipes, making something) & children write the procedure.
	Exposure to visual adverts discussing the main objective of the ad.

Debates.

Write on argument for and one argument against in relation to school topics/ issues.

	4th Class
	Use teacher’s framework to write basic narratives.

Orally retell myths & legends.

Writing their own legends. Good exposure to fables.
	Carry out simple procedures (recipes, making something) & children write the procedure.
	Exposure to visual adverts discussing the main objective of the ad.

Debates.

Write both sides of the argument in relation to school topics/ issues.

	5th Class
	Use teacher’s framework to write basic narratives.

Writing their own legends & fables. 
	Carry out simple procedures (recipes, making something) & children write the procedure using the framework. 

Write own procedure of their choice (familiar procedure in own words).

Using a selection of equipment ‘create’ a game, taking photos and use to write the instructions on how to play.
	Exposure to visual adverts discussing the main objective of the ad.

Debates.

Write both sides of the argument in relation to school topics/ issues.

Study of advertising & create their own ad for a book / newspaper / school.

	6th Class
	Use teacher’s framework to write basic narratives.

Writing their own legends & fables.

	Carry out simple procedures (recipes, making something) & children write the procedure using the framework. 

Write own procedure of their choice (familiar procedure in own words).

Using a selection of equipment ‘create’ a game, taking photos and use to write the instructions on how to play.
	Exposure to visual adverts discussing the main objective of the ad.

Debates.

Write both sides of the argument in relation to school topics/ issues.

Study of advertising & create their own ad for a book / newspaper / school.

Study TV advertising, highlighting the persuasive tactics used. 


Creative Writing Section to be added at some point, either now or after discussion with staff
7. Spellings
We Recognise that, as a whole school, a multi-dimensional approach to spelling is essential. Every class has varying levels of spelling ability and the pupils are differentiated and assessed accordingly. Some children struggle to move from the phonetics to transitionary stage of spelling. The ‘Words Their Way’ Spelling programme will be employed from September 2022 as pupils begin to learn spellings formally, from 1st class.

Objectives for Spelling:

· Equip all pupils with strong phonological awareness skills incorporating awareness of syllables, rhyme and phonemes in words 

· Spelling must be taught 

· Spelling must be fun 

· Realisation that not all spelling is phonetically based 

· Spelling activities should be written 

· Spelling lessons should be daily; short and snappy 

· Spelling strategies are taught to all children especially those who experience difficulty 

· Self-checking is continuously encouraged to foster a more independent approach 

· Spelling must never be a barrier to children’s writing as it is vital not to dampen a child’s enthusiasm to write by always insisting on accurate spelling 

· Children are encouraged to take risks and attempt unknown words 

· Provide opportunities for children to ‘problem-solve’ the rules themselves 

· Children begin spelling informally in Senior Infants through exposure to phonics. Formalised spelling is introduced in First Class and continues throughout the remainder of the pupils’ years in the school. 

Source of Spellings

· Words Their Way Programme

· Dolch List

· Phonics Scheme

· Jolly Grammar

· Tricky Words List

· SWST Spelling Lists
Our Approach to the teaching and learning of Spelling

· As spelling is visual, learning to spell cannot follow a completely phonics-based programme. The pattern in words must be visual so that words that look alike are grouped together although they may not sound alike. e.g. caught, daughter, taught 

· Our focus is on letter patterns instead of just learning mat/hat, but/cut, we focus on ‘at’ patterns (letter strings), and therefore include ate, what, etc. It is important that we teach words which look the same irrespective of their sound, e.g. come, some, women… 

· Children are taught to look at words, see words within words and compare letter strings regardless of sound 

· Spelling is taught with emphasis on the type of spelling errors rather than the number of errors 

· The use of mnemonics and other strategies are encouraged to help children who struggle with spelling 

· Look, Say, Cover, Write, Check Methodology (Look, Write & Check are all visual which emphasises the importance to spelling being a visual endeavour) 

· Using Sound Letter Relationships 

· Using Pattern 

· Continuation from class to class 

· Linking with onset and rime 

· Print Rich Environment (ensuring balance between cursive displays and print displays) 

· Class Based Incentives 

Assessing Spelling

Children are assessed by way of a spelling/dictation test daily/Friday/Monday. This will consist of a selection or all of the words from their spelling list of that week. Pupils spelling lists are differentiated based on their ability and where they need the most work. The Children are encouraged to improve their spelling in their writing rather than an over emphasis on ‘the Friday spelling test’. While weekly spelling tests will take place, pupils will be encouraged to use their spelling through Free Writing, Writing Genres and general class work.

Correcting Spelling

· Pupils spelling tests can be corrected using Teacher assessment, pupil self-assessment or pupils peer assessment. 

· Teachers are encouraged to provide feedback as to areas the pupil can improve (i.e patterns, sounds).

· A pupils result is not shared with the class.

· Teachers are encouraged to avoid asking children to write out corrections several times.

· Teachers will share spelling test results with parents/carers weekly/periodically.

Spelling and the Learning Support/Resource Teacher

Arrangements may be made under the direction of the class teacher.

Timetable and Spelling

· Monday: 30 mintutes, introducing the pattern/theme and new words, cutting out of words, sticking heading into spelling copy and recording spelling lists

· Tuesday-Thursday: ten minute mini lessons to allow children ‘Sort, Check’ their spellings and ask questions of the class teacher if having difficulties.

· Friday (or other day during week): 30 mintues for Spelling test, correction and feedback.

Parental Involvement and Spelling

Parents are encouraged to ensure that their children learn their spelling each night as part of their homework using the multisensory approach. This can be done using the Sort, Check Learn, Write method.

Grammar and Punctuation

Grammar and punctuation are introduced in Infants to 2nd class through Jolly Grammar and Rainbow Programmes. 

3rd to 6th Class use the Rainbow Programme.

8. Handwriting/Penmanship

Throughout the school there is an emphasis on penmanship. The pupils begin script from Junior Infants and progress to cursive in second class. They then continue Cursive writing through all classes. The importance of precision and presentation is constantly reiterated in copies and worksheets, free writing and otherwise.

· In Junior Infants the pupils learn two letters per week.

· Pupils in Junior Infants learn how to form lower case letters only. 

· In Senior Infants pupils learn how to form upper case letters and revise lower case.

· Pupils from 3rd to 6th class use and practice Cursive handwriting.

Our Approach to Handwriting

· The best way to ensure good handwriting is to learn it correctly from the beginning.

· Good penmanship also improves spelling since letter strings are connected when the child is writing a word.

· Good posture, pencil-grip and how the children form their letters are explicitly taught

· Children with poor motor control or little stamina need a script/cursive model that makes minimum demands on their physical abilities – when the brain has a visual image of the word then the hand takes over.

· Pre-writing patterns are taught before separate letter formations at infant level

· Children are encouraged to practise common letter strings after learning how to form an isolated letter, e.g. ‘a’ – ate, at, eat, etc...

· A multi-sensory approach to handwriting is adopted in the school

· Where appropriate, all teachers will follow the same style/format of cursive handwriting throughout the school. 

· Where appropriate, all teachers are encouraged to use cursive script on classroom displays, on the Smartboards/whiteboards and when correcting the children’s work, etc. 

· Cursive script is encouraged for all written activity and not just English alone. 

· Excellent handwriting or significant improvements in handwriting is awarded in assembly weekly with a ‘Handwriting Hero’ certificate.

Approach Used to Introduce Letters 

· Ready, Steady, Write or Handwriting Today 

· Air pencil 

· Tracing: on table, on each other’s backs 

· Play Dough 

· Sandpaper letters 

· Large Letter in Crayon 

· In Sand 

· In paint bags 
Pencil Grip & Position of body 

Tripod Grip with ‘frog legs’ 

Helper hand to hold page in place 

Provisions for Left-Handed Children 

Sit at the desk on the left hand side 

Letter writing worksheets designed for children who are left handed in infants when they are practising handwriting if required E.g. writing the example of the letter on the right hand side of the page. 

Timetable for Penmanship 

Junior Infants and Senior Infants: 15 minutes/day 

First – Second class: 30 minutes/week 

Correcting Handwriting 

If a mistake is made when writing in pencil it is erased with an eraser 

If a mistake is made when writing in ink children are instructed to put brackets around the offending word and a line through it. (---------). 

Tip-ex is not allowed in school. 

Pen Licences 
· Pen licences will be introduced from 4th class onwards. Children will present their work and take care with their handwriting consistently before being awarded a pen licence. Necessary modifications will be made for children with SEN by the relevant staff in the school. 
· The pupils will use handwriting pens first before progressing to biro’s in 5th/6th class. 
Parental Awareness of Handwriting 
· Parents will be informed of the handwriting style in the school at parent/class meetings. They will also see it as part of homework. 
· Guidelines/instruction for parents will be provided at the teacher’s discretion

Assessment and Record Keeping 

· Standardised testing: BIAP, Drumcondra Test of Early Literacy, Drumcondra Reading Tests etc. 

· Teachers will hear children reading formally at least once a week. 

· Spelling tests (weekly from 1st class) 

· Teacher checklists 

· Teacher observation 

· Teacher designed tasks 

· Work samples 

· Portfolios 

· Projects 

· Diagnostic tests 

9. SEN/EAL
English activities will be differentiated in order to meet the needs of the children in a particular class. Children with special educational needs will receive support from our Special Education Teachers. We promote an active learning environment, with children working in groups at their level, where the class teacher is responsible for the learning in the classroom and is assisted by the SET team. Team teaching and Station teaching blocks are arranged throughout the year. Where a teacher recognises that a child displays a particular ability in English, this will be communicated to the parents. Teachers will encourage such children to read and write for their classmates, so that the other children will have opportunities to listen and respond.

Student Support Plan (SSP)

A Student Support Plan will be completed (by SET, inconjunction with class teacher) on each who requires extra support. This will be stored on Aladdin and relevant teachers will have access to this information. They will be reviewed twice yearly and adopted as needed.

EAL Language Support:

As language underpins all formal teaching, developing English language proficiency for all pupils is imperative to the child’s success in school. All elements of the curriculum involves the learning of language. When learning English, it is hoped that EAL pupils are not unlearning their native language/s. The child’s cultural and linguistic identity and status can be enhanced when his/her first language is utilised to allow them to access the curriculum more meaningfully. This approach, which recognises the importance of a child’s first language in additional language acquisition, enhances the experiential learning of all pupils.

Roles and Responsibilities:

· Whole School Staff

The entire staff is aware of the importance of a child’s L1 in enhancing their sense of their personal identity and how it can enable an EAL child to access the curriculum more meaningfully. Parents are encouraged by the staff of the school to maintain and support their children’s mother tongue.

· Class Teacher

The role and responsibility of the class teacher is to teach the curriculum to all pupils in the class, being mindful of the strengths and weaknesses of the children. It is imperative that the teacher uses the rich linguistic and cultural diversity in his/her class to enrich the learning experience of every child in the class.

· Language Support Teacher

The primary responsibility of the language support teacher is to promote the pupil’s English language proficiency development to ensure that the curriculum is made more accessible to the pupils under their tutelage. The language support teacher also has a role in getting to know the families of EAL children so that they can become more familiar with the customs, traditions, and experiences of the children. This personal information is extremely important to provide effective teaching methodologies and content that is relevant to EAL children. Language support teachers in St. Coen’s take a socio-cultural approach to the teaching of language and draw on the life experiences of the child when exploring various themes. The language support teacher will make every effort to welcome newcomer families to the school and to provide opportunities for parents from linguistic minorities to become

familiar with practises and procedures in the school. The language support teacher delivers a programme of English language instruction which is based on what the children need to access the Revised Primary School Curriculum (1999) more successfully and in order to socialise better with peers. 

As a means of supporting the EAL learner, the Language Support Teacher Should:

• Work in collaboration with the mainstream classroom teacher to set relevant and achievable learning targets for each pupil.

• Prepare the pupil, on an on-going basis to access mainstream learning, initially in part and later more fully.

• Help the pupil to develop appropriate strategies and skills to support future formal education in general.

• Inform the classroom teacher of additional information about the EAL child garnered from parents that may be relevant to the classroom teacher.

The language support and classroom teacher both have a role in:

• Ensuring that newly arrived pupils understand and use the basic language required in the classroom.

• Equipping pupils with knowledge and understanding of school rules and procedures.

• Helping pupils to understand different norms of behaviour that may exist in the new school/culture/society.

• Helping to build the confidence and self-esteem of pupils who may feel different, excluded and less able than those around them.

Success Criteria:

The effectiveness of the school’s language policy will be measured using the following criteria:

• Children grow more confident in using their L1 to further their understanding of concepts learned through their L2.

• Newcomer parents understand practices and procedures in the school.
10. Homework 

Teachers can assign English homework at their discretion in accordance with the guidelines of the homework policy and the Department of Education. As a core subject, English homework should be assigned daily. From first class spellings are assigned each day. Parents/carers are regularly reminded of the importance of oral language and reading homework, as well as written work.

11. Organisational Planning 

The teaching of English will be conducted in line with the time allocation as set out by the DES and NCCA (ref: Circular 0056/2011), as follows: 

	Class Level:
	Time Allocation for Language 1 (i.e. English

	Junior and Senior Infants
	4 hours per week

	First – sixth Class
	5 hours per week

	Discretionary time may also be used for the teaching and learning of English


The teaching of English will be organised on both a whole-class and team-teaching level. A team teaching approach will be taken to support the teaching and learning of English and will involve the input of the support staff in the classroom. Such will be organised based on the needs of each class and will focus on specific areas of the curriculum.

Individual Teachers Planning and Reporting

Class Teachers’ Planning: 

Individual teachers will plan their yearly English programme specifically for their own class, while at the same time ensuring that their plan coordinates with and is reflective of this overall school plan. This should ensure clear progression as children move from class to class. Teachers at each class level will collaborate on content and methodology for English from this whole school plan and it will be monitored and assessed on an ongoing basis. Teachers are expected to complete yearly (or termly) plans for the teaching of English in their classes and are responsible for the implementation of such. Learning outcomes directly from the Primary Language Curriculum are included in each teachers’ long term scheme. They must also include English in their fortnightly (or weekly) plan. Such must include specific objectives, learning content and key vocabulary. The Cúntas Míosúil must document what has been covered in the teaching and learning of English each month. 

Support Teachers’ Planning: 

EAL teachers must complete fortnightly plans detailing the teaching of English to such pupils. Teaching of English for pupils with special educational needs will also be documented in the planning documents of S.E.T. staff.

Staff development 

Staff needs will be assessed and the local Education Centre will be requested to provide suitable ongoing training as the need arises. The staff will also avail of training as provided by the Department of Education and Skills, particularly in relation to further training days for the implementation of the Primary Language Curriculum.

12. Resources and ICT 

As a developing school, we endeavour to build on and develop the resources available for teaching and learning as the school grows. Teachers will be encouraged to maximise resources available to them. The school will ensure that teachers’ resources for school-wide programmes will be available to all teachers, including Jolly Phonics, First Steps, Building Bridges of Understanding, PM+, Oxford Reading Tree and English as an Additional Language programmes. 

ICT will be used in classroom and support settings to further support the teaching and learning of English in the form of Interactive Whiteboards, Laptops, Chrome books and online programmes etc.

Parental Involvement/Community Links 

Parents/carers have a crucial role to play in their children’s language development. Talking to adults, hearing them talk, hearing stories read and told and being encouraged to read all have an influence on children’s language development that supports and compliments the school experience. Parents are informed of this at the beginning of the year and at parent teacher meetings.

Success Criteria 

· Means of assessing this plan are as follows: 

· Teacher/parent/pupil/community feedback 

· Children’s feedback regarding their learning 

· Suggestions and reports of DES Inspectorate 

· Monthly records of teaching and learning 

The success of this plan will be measured by teacher observation of pupil enjoyment and participation in oral language, reading and writing activities. The success of the plan will also be measured by the achievement of pupils in standardised tests. Feedback and reflection will be used as an informal method of measuring the success of this whole school plan. 

Implementation and Review 

(a) Roles and Responsibilities 

The plan will be implemented by all members of the teaching staff. The principal will play a role in overseeing its implementation. Guidance on particular aspects of the plan can be sought from Colm Mc Adam (English coordinator). 

(a) Timeframe This plan will be reviewed in Term 2 2024/2025. 

Ratification and Communication 

The attention of all newly appointed staff will be drawn to this whole-school English plan upon their appointment to the school by the NQT mentor. This policy will be published on the school website, upon its development, and a copy of it will be provided to the Parent Teacher Association. A copy of this policy will be made available to the Department of Education and Skills and the Patron, if requested. Hard copies of this, and all school policies, are available at the school upon request.

This policy was adopted by the Boar of Management on  23/03/2023 .

Signed: ​​​​​​​​​​​​​​​​​​​​​​Fr Donal Roche (Chairperson, BOM)

Signed: Lee Kavanagh (Principal)

Appendices

Appendix 1

Phonics Scheme

The Phonics Scheme in use in St.Coen’s is Jolly Phonics.

We will spend fifteen minutes per day on phonics.

Junior Infants

	Group 1
	s
	a
	t
	i
	p
	n
	

	Group 2
	ck
	e
	h
	r
	m
	d
	

	Group 3
	g
	o
	u
	l
	f
	b
	


· Blending and segmenting –word boxes
· Onset and Rime:
a) oral work on rhyming words

b) common rimes e.g. c-all,   b-all   h-all

Senior Infants

	Group 4
	ai
	j
	oa
	ie
	Ee
	or



	Group 5
	z
	w
	ng
	v
	oo

book
	oo

room

	Group 6
	y
	x
	ch
	sh
	th

then
	th

thin

	Group 7
	qu
	ou
	oi
	ue
	Er
	ar


- Blending and segmenting – word boxes

- Onset and Rime:

a) oral work on rhyming words

b) common rimes e.g.  b- ake   c-ake   l-ake.

- Revision of all Junior Infant work 

First Class

· Revision and consolidation of the infant programme

· Alternative letter sounds:

	Sound
	Alternative
	Examples

	y
	-y
	Yellow, holly

	k
	ck
	Kind,back

	ai
	a-e
	Rain, cake

	ai
	ay
	Rain, day

	ee
	e-e
	Street, eve

	ee
	ea
	Fleet, leaf

	oa
	ow
	Coat, snow

	ou
	ow
	Town,mouse

	er
	ir
	Her, bird

	er
	ur
	Curl


· Double letters in words with short vowels e.g. rabbit, sunny, muddy,jolly

· Blending daily and use of word boxes

· Common rimes e.g. tr-ain, p-ain, g-ain

Second Class

· Revision and consolidation of the infant and first class programme.

· Consonant Digraphs and Blend:

	sh
	ch
	Th(em)
	Th(in)
	Ng
	qu

	ar
	ff
	ll
	ss
	Zz
	ck

	Y party
	a-e
	i-e
	u-e
	o-e
	wh

	ay
	ea
	igh
	ow
	Ew
	ou

	ow
	oi
	oy
	or
	Al
	nk

	er
	ir
	ur
	au
	Aw
	


· Onsets and rimes

Third Class

· Revision of work covered in previous classes

· Vowel Digraphs taught in second class including hop-over e.

· Consolidation of second class content:

	Sound
	Alternatives
	Examples

	ai
	Ay, a-e
	Rain, day, came

	ee
	Ea, e-e
	Street, dream, these

	ie
	Igh, y, i-e
	Pie, light,by,time

	oa
	Ow, o-e
	Boat, snow,home

	ue
	Ew, u-e 
	Cue, few,cube

	er
	Ir,ur
	Her, first, turn

	oi
	oy
	Boil, toy

	ou
	ow
	Out,cow

	or
	Au,aw,al
	Corn, haunt, saw, talk

	air
	Are, ear
	Hair, care, bear

	k
	ck
	Park, cricket

	f
	ph
	Fin, photograph

	s
	Soft c 
	Sit, cycle

	j
	Soft g
	Jam, gymnast

	w
	wh
	Wig, whale


· New Patterns:

	Sound
	Alternatives
	Examples

	ai
	Ei, eigh
	Pain, veil sleigh, eight

	cher
	ture
	Capture,picture

	e
	ea
	Breakfast,deaf

	ee
	ey
	 Three,Chimney, key

	k
	ch
	King, chemist,echo

	eer
	ear
	Year, tears

	or
	ore
	More, snore, wore

	Sh/zh
	si
	Mission,vision

	sh
	ti
	Fiction,lotion, station

	u
	o
	Front, love,month

	u
	ou
	Couple, touch, young

	ool
	le
	Handle, nibble

	wo
	wa
	Swan,was,watch


· Silent Letters:

	Letter
	Example
	Letter
	Example

	b
	lamb
	c
	scissors

	h
	rhubarb
	k
	knife

	w
	wrong
	
	


· Identify and count syllables

· Consolidate short vowel sounds
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